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Ratcheting Up the Three R’s 
All Subjects Instructional Unit Plan 

Subject:  English 
 

Estimated Length of Unit:  9 
weeks  

Beginning Date: 
October 

Projected 
Ending 
Date:  
Decembe
r 

 Course:  Twelve Years a Slave/Research Simulation Task 
 

Grade:  11th 

Unit Theme, Big Idea, or Essential Question: 
When is it acceptable to witness injustice and say nothing?  What effect does fear have upon 

people and on society if allowed to go unchecked? 
 
 

UBD Stage One-Desired Results   
A. Students will be able to independently use their leaning to… (Transfer Goals) 
1.  Effectively identify injustices and how they limit opportunities in life 
2.  Evaluate situations in life/society and determine if an injustice has occurred and respond 
     appropriately 
3.  Understand the consequences/impact of their actions/reactions 
B. Students will understand that… 
1.  Injustices happen all over the world, but individuals have the right to make an informed      
     decision 
2.  Social injustices can have a lasting impact on a culture’s beliefs, values, and norms 
3.  Specific groups of people experience social injustices for various reasons 
4.  Their reaction or lack of action has consequences 
C. Students will know… 
1.  How to identify historical injustices and determine their impact on society 
2.  How to evaluate and determine what makes something an injustice 
3.  How to identify a current-day injustice and trace its impact 
4.  How to synthesize information from various sources to make an informed and supported 
     decision/statement 
D. Students will be Skilled at… 
1.  Annotating and analyzing for textual evidence 
2.  Identifying current-day social injustices 
3.  Connecting current-day injustices to themes in Twelve Years a Slave 
4.  Creating a PowerPoint Presentation using a rubric 
5.  Working collaboratively  
6.  Identifying the theme or themes of a work 
SLO:  70% of SWBAT identify issues from their chosen current-day social injustice that 
correspond with themes in Twelve Years a Slave, drawing on evidence about the current-day 
social injustice and textual evidence from the autobiographical narrative to make these 
connections.  Task: In groups of two or three, choose a current-day social injustice.   Research 
the injustice and connect the issues of that injustice to the themes in Twelve Years a Slave.  
Organize your information and create a PowerPoint presentation to be presented to your 
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peers.  Use the Rubric for this assignment.  
 

Frameworks and Common Core State Standards 
       

Frameworks 
CCSS Reading CCSS Writing CCSS 

Speaking and 
Listening 

 
 
 
 
 

RL.11.1, 5, 7,9,10 
 
RI.11.1,2,3,4,5,6,7,
8,9 
10 
 
 
 

W.11.2a/b/c/d/e/f,4,5,6,7,8,9
b,10 

SL.11.1, 2, 
3,4,5,6 
L.11.1a/b, 
2b, 3a, 
4a/b/c/d, 
5a/b,6 
LP.11.3.1f,3a 
LP.11.4.1g,3
b 
LP.11.5.1d 
LP.11.6.1c/e 
LP. 11.7.3a 
LP.11.8.1a 
LP.11.9.2a/b 

Unit Specific Vocabulary:  Injustice, society, effect  
 

UBD Stage Two-Evidence 
Pre Assessment   

• Attach Copy at the End of the Unit 
 
Traditional Assessment Each unit of study should have a traditional assessment with at least 1/3 
of the points possible coming from constructed response questions.  

•  Proposed Date for Traditional Assessment _______________  
•  Attach a copy to the end of this unit. 

B. Project-Based Assessment Choose four options for this Unit of Instruction that students can 
choose from for their project-based Assessment.  

• Create a handout that lists the four options and includes instructions and a rubric 
for each choice.  

• Proposed Date for Project-Based Assessment Presentations __ 
• Attach a copy of the handout explaining the choices for the project and how to 

obtain the rubric  to the end of this unit. __________ 
Alternative Assessment or Big Finale ------What choices will be given students for this Unit?  

□ Comic Strip  □ Diary   
□ Interview   □ Letter to the Editor   
□ Newspaper Story □ Radio Program   
□ Newscast □ Monologue   
□ Poem or Song □ Slideshow   
□ Brochure □ Model   
□ Press Conference □ Play   
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□ Soundtrack □ Essay   
□ Rewrite □ Oral Interpretation   
□  □    

 

Introducing the Unit 
Anchoring Activity 

This activity should engage the students and establish the relevance of the entire unit of study. 
Anchoring Activity 

Video Clip, “My favorite movie” 
Song,  
Poem,  
Current Event 
Brainstorming Activity 
Socratic Seminar 
Other_______________ 

Description of Anchoring Activity 
What is an injustice? Have you 

experienced or witnessed an injustice?  
Explain…If you have experienced an 

injustice, how did you react?       
Explain: Think-Pair-Share 

	  

Now	  that	  you	  have	  established	  what	  the	  students	  need	  to	  know	  and	  be	  able	  to	  do	  at	  the	  end	  of	  this	  unit	  
of	  study,	  now	  plan	  the	  day-‐to-‐day	  learning	  experiences.	  	  

Overview	  of	  the	  Teaching	  Activities	  for	  this	  Unit	  of	  Instruction	  

UBD Stage Three-Learning Plan 
Lesson # 
Date/Day 

 

Teaching/ 
Delivery Method (What I will 
say or do) 

Check for Understanding  
(What will the students say or do) 

Day 1-5 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Introduction to unit 
Discussion of SLO 
Historical overview of 
slavery…students will be 
divided into small groups. 
 
 
Fugitive Slave Act of 1850: 
http://avalon.law.yale.edu/19th 
century/fugitive.asp 
 
 
 
 
 
 
 
 
Poster advising of kidnappings: 
http://en.wikipedia.org/wiki/File:
slave_kidnap_post_1851_boston
.jpg 
  
 
 
 
 

SW answer in a bellringer the unit’s essential questions. 
SW be assigned the following and each group will present 
Group 1: Ask students to read and summarize the 
Fugitive Slave Act of 1793 at: http://www. 
ushistory.org/presidentshouse/history/ 
slaveact1793.htm and sections 6 and 7 of the 
Fugitive Slave Act of 1850 at http://avalon 
law.yale.edu/19th_century/fugitive.asp 
 
*Students will compare the penalties for 
anyone who provides support to or conceals 
a slave. Discuss: What are the differences 
between the two laws? Why might 
the Fugitive Slave Law of 1850 have been 
enacted? What might be the impact of 
the 1850 law on free blacks? How might 
the 1850 law impact the abolitionist 
movement? 
 
Group 2: One of the effects of the Fugitive Slave 
Act of 1850 was an increase in random 
kidnappings of free blacks. See the print at 
http://www.loc.gov/pictures/item/ 
2008661523/?loclr=blogtea or the poster 
advising blacks to be aware of kidnappings 
at this site: http://en.wikipedia.org/ 
wiki/File:Slave_kidnap_post_1851_boston.jpg 
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Day 6-10 

 
 
 
Define, describe, discuss slave 
narratives 
Watch History Channel videos 
on slave narratives 
 
Research a modern-day social 
injustice…what is an injustice? 
 
 
 
 
 
 
 
 
 
Witnessing an Injustice: 
Elie Wiesel:  Nobel Peace Prize 
Speech 
 
Excerpt from “The Crucible” 
Malala video 
 
 
TW	  demonstrate	  how	  to	  
discover	  the	  most	  important	  
information	  to	  be	  written	  down	  	  
	  
TW	  Show	  the	  short	  video	  
trailer	  for	  12	  Years	  a	  Slave.	  
Inquire	  about	  students’	  prior	  
knowledge.	  Divide	  the	  class	  into	  
pairs	  and	  distribute	  “Analyzing	  
the	  Text:	  Eliza	  Loses	  Her	  
Children.”	  Ask	  each	  pair	  to	  read	  
and	  determine	  at	  least	  four	  
ways	  the	  excerpt	  illustrates	  or	  
implies	  how	  slavery	  undermined	  
and	  perverted	  the	  institutions	  of	  
marriage	  and	  the	  family.	  
	  
TW	  guide	  discussion	  about	  how	  
the	  institution	  of	  slavery	  
undermined	  and	  perverted	  the	  
institutions	  of	  marriage	  and	  the	  
family.	  	  	  
 
TW	  demonstrate	  proper	  use	  of	  
iPads.	  TW	  give	  students	  the	  

*Students will discuss: What does the 
enactment of the 1850 law suggest about 
relations between the North and South in 
the 1850s? How might this practice of 
kidnapping affect anti-slavery sentiments? 
 
SW watch biographical clips and complete the graphic organizer 
to fain background knowledge and information to support the 
reading of Twelve Years a Slave.   
 
SW answer the question:  How have past injustices influenced 
our current culture? 
SW answer What is an injustice? What is a social injustice? Use 
the Internet or books from the library to research in order to 
answer the questions. Then, find a specific injustice that is 
happening today.  
SW use the information that you researched yesterday, create an 
informational flyer about injustice. You should have a definition, 
visual, example, and an explanation of how injustice is present in 
today’s society. 
 
SW complete activities attached to each reading and the video 
SW discuss the specific injustices in each source…How would 
you react if you witnessed this particular injustice first-hand?  Is 
your reaction appropriate?  Will you break a law? Does it fit with 
society’s expectations?  Is it moral? 
 
 
SW place the SLO and rubric in their divider for English. SW 
take Cornell notes over the PowerPoint information about 
Solomon and the institution of slavery. 
(http://edsitement.neh.gov/sites/edsitement.neh.gov/files/workshe
ets/solomon_northup_cpedit.pdf) 
 
 
SW work in small groups to complete activity and contribute to class 
discussion. 
 
 
SW stand and present their responses to “Analyzing the Text 
Eliza Loses Her Children” and also to share other observations or 
inferences they made. SW work independently to identify and 
analyze the text that conveys how slavery undermined and 
perverted the institutions of marriage and the family in reading 
“The Soul Murder of Patsey”. TW advise that they will need to 
go beyond the literal meaning of the text and to make inferences 
using their prior knowledge, especially their knowledge of slave 
narratives’ antislavery mission. 
 
SW read the editor’s preface and provide textual evidence to 
answer four questions based on the preface. 
 
 
 
 
 
SW read and interact with text using the Ipads 
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Renaissance	  Place	  logins.	  	  TW	  
connect	  her	  iPad	  and	  model	  how	  to	  
interact	  with	  the	  text	  while	  reading	  
on	  Subtext.	  	  
	  
	  
	  
	  
	  
	  
	  
	  TW	  guide	  discussion	  of	  what	  has	  
happened	  thus	  far.	  TW	  create	  a	  plot	  
outline	  anchor	  chart	  with	  the	  
guidance	  of	  students.	  	  	  
	  TW	  use	  the	  following	  resource	  to	  
question	  and	  discuss	  the	  text	  with	  
students:	  	  
http://www.penguin.com/static/pdf
/teachersguides/twelveyears03201
4b.pdf	  
 
At	  the	  end	  of	  chapter	  one:	  What	  
purpose	  does	  the	  content	  of	  
chapter	  one	  serve?	  Provide	  
textual	  evidence	  to	  support	  your	  
answer.	  	  
Read	  Chapters	  1-‐4	  
 

 
SW login to Subtext using their Renaissance Place login. SW join their 
class group and practice using the iPad—send a message to the teacher. 
 
 SW read along with the audio while interacting with the text and 
answering any questions posed on Subtext.   
 
 SW read along with the audio while interacting with the text and 
answering any questions posed on Subtext.   
 
 
 
SW contribute through discussion to the plot outline 
 
 
 
 
 
 
 
 
 
 
SW provide textual evidence to support your answer.  
SW Plot the events of chapters 2-3. Provide textual evidence for 
each event of significance 
 
SW create a two-column chart to record specific injustices 
throughout text with explanations of why it is an injustice 

Day 11-15 Describe	  the	  emotions	  that	  you	  feel	  
based	  on	  the	  plot	  in	  the	  novel.	  
	  
	  
Create	  a	  visual	  sketch	  of	  Solomon	  
Northup	  
Character	  analysis	  of	  Solomon	  
Northup	  	  with	  textual	  evidence	  
	  
Read	  Chapters	  5-‐11	  
 

SW complete a Quick Write to discuss emotions 
 
	  
SW create a visual sketch of Solomon Northup 
SW complete an analysis of Northup based on specific examples 
from the text… 
SW pull their own examples to act as a philosopher when 
analyzing Northup 
 
SW read and continue to trace injustices in the text on their chart. 

Day 16-20 Read chapters 12-16 
 
 
Annotate/trace injustices 
Discuss  
Discuss specific questions from 
the following resource: 
http://www.penguin.com/static/pdf
/teachersguides/twelveyears03201
4b.pdf	  
 
 

SW	  read	  along	  with	  the	  audio	  while	  interacting	  with	  the	  text	  and	  
answering	  any	  questions	  posed	  on	  Subtext.	  SW	  add	  to	  the	  paper	  
copy	  of	  the	  plot	  events.	  
SW	  continue	  adding	  to	  chart	  
 
 

Day 21-25 Read Chapters 13-18 
Review Theme 
Trace developing themes 

 
SW create a three-column chart to record a developing theme, 
textual evidence to support with page number, and explanation of 
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How are the themes being 
developed? Specific textual 
evidence 
Discuss specific questions from 
the following resource: 
http://www.penguin.com/static/pdf
/teachersguides/twelveyears03201
4b.pdf	  
TW	  guide	  discussion	  of	  qualities	  
of	  Solomon’s	  injustice	  and	  
themes	  that	  are	  seen	  within	  the	  
novel.	  	  	  
TW	  model	  the	  use	  of	  textual	  
evidence	  to	  support	  a	  drawing	  
VS.	  the	  use	  of	  textual	  evidence	  
that	  does	  not	  support	  a	  
drawing.	  	  
 
 

theme. 
 
 
 
 
 
 
	  
	  
	  
	  
	  
SW	  use	  textual	  evidence	  from	  chapter	  15	  to	  create	  one	  of	  the	  
following	  to	  represent	  Christmas	  traditions	  for	  slaves:	  
1.	  A	  Christmas	  decoration	  	  
2.	  A	  visual	  of	  a	  Christmas	  gathering/celebration	  
3.	  A	  typical	  Christmas	  gift	  
4.	  A	  collage	  of	  details	  about	  the	  Christmas	  holiday	  
OR	  
5.	  Suggest	  another	  idea	  and	  get	  approval	  	  
 

Day 26-30 Read Chapters 19-22 
Discuss specific questions from 
the following resource: 
http://www.penguin.com/static/pdf
/teachersguides/twelveyears03201
4b.pdf	  
 

SW continue to trace developing themes from the text. 
 

Day 31-35 Character analysis  
Plot outline/summary  
 
 
 
 
SW make complete a deeper 
analysis of the text after reading 
it 
	   
 
 

SW create a character map for Solomon Northup and other 
characters using the following example: 
http://www.cliffsnotes.com/literature/t/twelve-years-a-
slave/character-map 
 
SW complete the following: 
In	  your	  opinion,	  why	  was	  Solomon	  not	  suspicious	  of	  Brown	  and	  
Hamilton?	  Take	  into	  	  
account	  the	  racial	  relations	  of	  the	  times	  and	  their	  destination	  of	  
a	  slave	  state.	  	  
	  In	  your	  opinion,	  why	  did	  Solomon	  go	  with	  Brown	  and	  Hamilton?	  
They	  were	  two	  white	  men	  that	  he	  did	  not	  know,	  taking	  him	  into	  
slave	  territory.	  	  	  As	  Solomon	  gets	  further	  and	  further	  from	  home,	  
he	  still	  entertains	  the	  possibility	  of	  	  
escape,	  both	  in	  detailed	  plans	  with	  Arthur	  and	  in	  writing	  the	  
letter	  to	  be	  delivered	  to	  Henry	  Northup.	  Other	  slaves	  have	  
resigned	  themselves	  to	  their	  fate	  and	  do	  not	  fight	  it.	  In	  your	  
opinion,	  why	  does	  Solomon	  continue	  to	  fight	  for	  his	  freedom?	  
Why	  does	  he	  not	  tell	  everyone	  he	  is	  a	  free	  man?	  	  	  
	  Recall	  the	  detailed	  descriptions	  of	  the	  slave	  pens	  in	  which	  
Solomon	  Northup	  found	  himself.	  Williams’	  Slave	  Pen	  was	  his	  first	  
experience	  with	  such	  a	  place,	  and	  the	  description	  is	  located	  in	  
Chapter	  3.	  This	  was	  followed	  by	  Goodin’s	  Slave	  Pen,	  as	  written	  in	  
Chapter	  4.	  There	  are	  similarities	  and	  differences	  between	  these	  
two	  pens.	  A	  drawing	  of	  Williams’	  Slave	  Pen	  is	  included	  in	  the	  
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back	  of	  the	  book.	  To	  the	  best	  of	  your	  ability,	  draw	  Goodin’s	  Slave	  
Pen	  as	  accurately	  as	  possible	  given	  the	  descriptions	  in	  the	  book,	  
citing	  specific	  textual	  evidence	  to	  support.	  
 
 

Day 36-40  
Analyzing the text..Close Read 
Selecting textual evidence 
TW	  model	  how	  to	  analyze	  the	  
word	  choice	  in	  using	  one	  of	  the	  
examples	  provided	  in	  the	  
question.	  	  	  
Review	  chart	  of	  injustices	  
Review	  chart	  of	  developing	  
themes 
 
 
 
 
 
 
 
 
 
 
 
Describe or determine the 
impact of an injustice on a 
culture’s belief, values, and 
norms 
 
Historically, what group of 
people has experienced 
injustice? 
What keeps others from 
speaking up when witnessing an 
injustice? 

In	  your	  opinion,	  why	  did	  the	  ghostwriter	  choose	  the	  particular	  
words	  he	  used	  in	  given	  passages?	  For	  example,	  on	  page	  75	  when	  
Solomon	  described	  Tibeats’s	  mood,	  he	  used	  the	  word	  
“venomous”.	  Why	  was	  this	  word	  chosen,	  instead	  of	  “mean”	  or	  
“hateful”?	  Could	  the	  meaning	  of	  the	  sentence	  or	  the	  visual	  
image	  conveyed	  by	  the	  description	  possibly	  have	  changed	  by	  
using	  a	  different	  word?	  How?	  For	  another	  example,	  refer	  to	  
page	  91	  as	  Solomon	  received	  the	  pass	  from	  Tibeats	  and	  is	  
headed	  to	  Master	  Ford’s	  plantation	  for	  a	  visit.	  He	  described	  
himself	  as	  “wholly	  destitute”,	  instead	  of	  “unprosperous”	  or	  
simply	  “poor?”	  In	  your	  opinion,	  what	  might	  have	  been	  the	  
ghostwriter’s	  purpose	  in	  selecting	  the	  words	  he	  used	  over	  other	  
choices?	  Select	  one	  or	  two	  phrases	  in	  this	  section	  in	  which	  the	  
meaning	  would	  have	  been	  altered	  had	  the	  word	  choice	  been	  
different.	  Describe	  the	  meaning	  as	  written,	  then	  describe	  the	  
meaning	  with	  synonyms	  of	  your	  own	  choosing. 
 
 
 
 
SW work in small groups to address this statement and present to 
whole class. 
SW discuss and define culture, beliefs, values, and norms in their 
small group then answer the statement with textual evidence or 
support 
 
SW research to answer questions 
SW trace to text and support their claims with evidence from 
research or textual evidence. 
 
SW complete a quick write:  Have you personally experienced an 
injustice? If so, what happened and how did you react?  If you 
haven’t, how would you react? 

Day 41-45 SLO Assessment 
Students will work in small 
groups to research and 
develop a Power Point 
presentation 

SW Annotate and analyze for textual evidence  Identify current-
day social injustices 
Connect current-day injustices to themes in Twelve Years a Slave 
Create a PowerPoint Presentation using a rubric 
Work collaboratively  
Identify the theme or themes of a work 
SWBAT identify issues from their chosen current-day social 
injustice that correspond with themes in Twelve Years a Slave, 
drawing on evidence about the current-day social injustice and 
textual evidence from the autobiographical narrative to make 
these connections.  Task: In groups of two or three, choose a 
current-day social injustice.   Research the injustice and 
connect the issues of that injustice to the themes in Twelve 
Years a Slave. Present to class.   
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